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Statement of the Problem, - The problem of this study is to compare
the achievement, intelligence quotients, and personality traits of thirty
ehildren of the sixth-and seventh-grades who were rated as having problems
of greatest frequency with an equal number of children of these grades who
were rated as having problems of least frequency.
Definitions. - According to the Haggerty-Olson-Wiokman Behavior
Rating Schedules1 a behavior problem is an activity that is objectionable
to a social group-home, school, or community* A child who manifests one
or more of these behavior patterns is a problem child*
It is assumed that all children have problems but in varying degrees.
However, to facilitate this discussion, the children with problems of
greatest frequency will subsequently be referred to as problem children?
and those with problems of least frequency will comprise the non-problem
group.
Purpose. - The purposes of this study may be stated in the form of
the following questions:
1. Which problems occurred at least once among the greatest number
of children?
Z» Which children are regarded as problem children?
3. How does the scholastic achievement of the two groups compare?
4. How do the I. Q.'s of the two groups compare?
5. How do the personality traits of the two groups compare?
M. E. Haggerty, W. C. Olson and E. K. Wickman, Haggerty-Olson-
Wickman Behavior Rating Schedules (Hew York, 1930), pe 3.
Collecting of Data, - The data were collected by means of the norma
tive survey method of research at the Orange Street Elementary School,
Fayetteville, North Carolina.
In September* 1945 two teachers of the sixth-and seventh*grades of
the Orange Street Elementary School, working independently of each other,
rated the eighty pupils of these grades according to the two parts of the
Haggerty-01son-Wiekman Behavior Rating Schedules. A oopy of these
schedules may be found in the appendix. When the scores had been averaged,
the fifteen children in each grade having the highest soores were selected
as the problem group. Likewise, the fifteen in eaoh grade whose soores
were lowest were selected as the non-problem group.
With the selection of the subjects completed, the next step was to
set up a criterion for comparing the soholastic achievement levels of the
problem and non-problem groups. For this purpose, Form B of the Inter-
mediate Battery of the Metropolitan lohievement Tests was administered ia
October, 1945. A copy of this test may be found in the appendix.
In February, 1946 Delta 2 (Grades 3-9) of the Haggerty Intelligence
Examination was administered as a basis for determining the I. Q.'s of
the two groups. A copy of this test may also be found in the appendix.
Rudolph Pintner and his associates have constructed a personality
inventory consisting of three partss Section I Asoendance-Submission,




Richard D. Allen ft^jd^ Metropolitan Achievement Tests (New York, 1934),
3 - . . •
M. E. Haggerty, Haggerty Intelligence Examination (Hew York, 1920).
As a basis for interpreting the personality traits of the groups* ..this—
inventory was administered in Jpril, 1946. A copy of this test may be
found in the appendix.
Value of the Study. - In many of our elementary schools much valuable
time is lost because of the numerous behavior problems which claim the
attention of teachers and administrators. Believing that something ©an
and should be done to assure a wiser use of school time, the writer was
prompted to make this study. It is hoped that it will aid in determining
some of the things that the school may do in order to reduce behavior
problems now existing and to prevent others from arising.
. Related Literature. - As a result of a study among 263 pupils who
failed to meet academic requirements in grades one through eight in an
elementary school of Battle Creek, Michigan, Roy P. Street2 found that
156 were characterized by undesirable behavior patterns,, Fifteen or
fourteen per cent of those failing seemed to be mentally mature and gave
no evidence of any special deficiency. By a process of elimination, it
appeared that these failures resulted from personality difficulties.
Factors causing personality difficulties were lowered vitality, fearful
and withdrawn, over solicitous parents, autocratic parents, insecure homes,
and gang influence. At the end of two and a half years, six of these
children continued as failures in their work, while nine had made satis
factory adjustments to the school situation.
1 ■ ■■*■■"
Rudolph Pintner £fc j&l_. Aspects of Personality (New York, 1938).
2
Roy F. Street, "Factors Related to Maladjustment in School,"
Elementary School Journal, XXIV (May, 1934), pp. 676-77.
According to M. E. Haggerty an analysis of the incidence of-undesirable
behavior appearing in 800 elementary school children in a publio school
located in one of the better industrial districts of a large city of
Minnesota showed definitely that a much larger amount of undesirable be
havior was recorded for over age or retarded pupils than for normal or
under age pupils* He also administered the Haggerty intelligence Exami
nation, the result of which showed that a gradual increase in the behavior
score is evident as intelligence moves downward. A striking exception to
this relationship occurs at the other end of the extreme of intelligence
where the five pupils of intelligence quotients of 140 or more exhibit a
higher behavior score than any group excepting the dull, borderline, and
feeble-minded «
Jersey City, New Jersey was the setting for a study conducted by
o
Louise May Snyder. Of the 13,632 elementary pupils discriminately chosen
in consultation with sohool authorities, 8E9 or 6.9 per cent of the en
rollment were considered problem cases. Of this number, 361 were designated
as serious behavior problems. The Kuhlmann-Anderson Intelligence Test was
given. The results showed the mean I. Q. for the problem group to be 80.7
as compared with 88.5 for the non-problem group. The mean for the average
teachers' marks for the problem group was 71.9 as compared with 73.5 for
the non-problem group.
As a part of a city wide survey in February, 1940 all fourth grade
pupils in the Appleton, Wisconsin Public Schools were given the California
M. E. Haggerty, "The Incidence of Undesirable Behavior in Publio
School Children," Journal of Eduoational Research, XII (September, 1925),
p. 102.
2
Louise May Snyder, "The Problem Child in the Jersey City Schools,"
Journal of Eduoational Sociology, VII (February, 1934), p, 348.
Personality Test. Analysis of the results of the test showed that twenty-
six or ten per cent of the total group were extremely maladjusted. Twenty-
three of these children remained in school during the two year period over
which this experiment extended. Each teacher was to use her own devices
in bringing about personality adjustment. Unfortunately, no reoords of
procedures were kept sinoe it was felt that teachers would be more willing
to oooperate in the study if no records were required. At the end of th©
two year period eighteen of the twenty-three children showed definite
gains in personality status. Four of the five children with no gain or
losses had I. Q.'s below 100, one was as low as 77$ and another had an
I. Q. of 88. Two of the four pupils in the group with small personality
gains had I. Q.'sof 84 and 98, respectively but the other two had I. Q.'s
of 116 aid 117. The group with the largest gains in personality scores
has the highest mean I. Q.. Ihile two pupils in this group had I. Q.'s
below 100 there were six pupils with I. Q.'s above 110.
This study shows that there is a slight relationship between I. Q,.
level and the amount of gain in personality status. It concludes that
the regular classroon teacher will be most successful in her attempts to
improve the personality of her brighter pupils.
In 1930 Keys and Ihiteside conducted an experiment confined to grades
6-8 of the public schools of Jordon and Weedsport in central Hew York
2
state. The purpose of the study was to determine the relationship of
Charles D. Plory, Elizabeth Alden, and Madeline Simmons, "Classroom
Teachers Improve the Personality Adjustment of Their Pupils," Journal of
Educational Research, XXXVIII (September, 1944), pp. 1-8.
2
H. Keys and C. H. Ihiteside, "The Relation of Nervous-Emotional
Stability to Educational Achievement," Journal of Eduoational Psychology,
XXI (January, 1930), pp. 429-441.
nervous-emotional stability to educational achievement. The subjects were
neurotic children selected on the basis of teacher ratings and scores
made on the Woodworth-Cady Questionnaire* These children were compared
with normal children for age, grade, sex, and intelligence. It was con
cluded that these children who were characterized by their teachers and
by their own scores on the Woodworth-Cady Questionnaire as conspicuously
nervous and emotional display a strong and reliable tendency to average
more than a year retarded in age-grade standing, nearly two years lower
in mental and educational age and 18 points lower in I. Q. as compared
with their more stable mates.
In 1938 Leo J. Spencer and Claude L. Nemzek made a comparative study
of the scholastic achievement of two hundred disciplinary end two hundred
non-disciplinary pupils at the Foch Intermediate School, Detroit, Michigan*
Bach disciplinary pupil was matched with a non-disciplinary pupil so that
sex, grade in school, chronological age, intelligence rating, and language
spolfeen in the home were similar for each pair. The two groups were strictly
similar from the standpoint of the occupational status of their fathers.
The comparisons in achievement were made separately by sexes. It was
found that in all comparisons the non-disciplinary pupils were superior in
academic achievement to the disciplinary pupils. In all instances, the
differences in favor of the non-disciplinary pupils were statistically
significant.
In 1925 E» A. Rosen made a comparative study of the interests and
educational status of neurotic and normal children in the public schools
Leo J. Spencer and Claude L. ffemzek," Comparative Study of Two
Hundred Disciplinary and Two Hundred Non-Disciplinary Students at the Pooh
Intermediate School, Detroit, Michigan," Journal of Social Psychology, XII
(November, 1940), p, 245.
of Hew York. He paired fifty neurotic children with fifty normal children
and found the neurotio group to be decidely below average in age-grad©
status and below par in intelligence.
E. A. Rosen, "A Comparison of the Interests and Educational Status
of leurotic and Normal Children in the Public Schools of New York,"
Journal of Educational Research, XXIX (February, 1938), p. 108.
CHAPTER II
INTERPRETATION OF DATA
The Children's Problems. - The eighty children -mho were rated
according to the Haggerty-Olson-Wickman Behavior Rating Schedules pre
sented problems in widely varying degrees. La the sixth-grade the range
of scores is from 58 to 213 as compared with 60 to 187 for the seventh-
grade .
Listed in Table 1 are the problems occurring among the ehildren one
or more times. More than ninety per cent of the children had exhibited
disinterest in school work. More than fifty per oent of them had pre
sented problems of unnecessary tardiness and overaotivity. Slightly more
■ than one third of them had at some time been guilty of lying, cheating,
temper outbursts, and defiance to discipline. Speech difficulties and
truancy had been observed among more than one fourth of themj while sex
offenses, obscene notes and pictures, stealing, and imaginative lying
occurred least frequently.
Unnecessary tardiness is interpreted as avoidable tardiness due to
the child's own failures. A child who leaves home early enough to reach
school on time but arrives late because he has loitered on the way is
considered unnecessarily tardy. Marked overaotivity is characterized
by a general restlessness, by inability to sit or stand still, and un
controlled activity.
. - The fifteen children from the sixth-and seventh-
grades, respectively who, according to the ratings of their teachers,
scored highest on the Haggerty-Olson-Wickaan Behavior Rating Schedules
were selected as the problem children. Likewise, the fifteen members
8
TABLE I
NUMBER AND PERCENTAGE OF THE EIGHTY BOYS AND GIRLS RATED AS HAVING
EXHIBITED ONE OS MORE TIMES THE FIFTEEN BEHAVIOR PROBLEMS
LISTED IN PART A OF THE HAGGERTY-OLSON-WICKMAN
BEHAVIOR RATING SCHEDULES
Behavior Problems Listed



























































































































of these respective grades who were rated as having the lowest scores—°
■were chosen as the non-problem group* Boys comprise exactly seventy
per cent of the problem group. In the non-problem group there are four
more girls than boys. It is significant to note that the four children,
who in the opinion of the raters presented fewest problems, are boys.
In the sixth-grade the median age is eleven years and seven months
for the non-problem group as compared with twelve years and nine months
for the problem group* In the seventh-grade the median age is twelve
years and seven months for the non-problem group as compared with thirteen
years and eight months for the problem group. The median age of the non-
problem seventh-grade group is a year and two months younger than the
median age of the sixth-grade problem group.
A clearer picture of the great difference in age is seen when it
is noted that the age of the youngest sixth-grade child is ten years and
eleven months as compared with fifteen years and four months for the
oldest. A similar difference is seen in the seventh-grade where the
youngest child is eleven years and seven months as compared with sixteen
years end two months for the oldest.
Achievement. - In October, 1945 the Metropolitan Achievement Test
was administered to both groups* Table 2 and Figure 1 give a picture of
the results. For the sixth-grade problem group the mean raw score is :-
23,9 with a standard deviation of 8.5. This means that approximately
two-thirds of the class made raw scores ranging from 15.4 to 32.4. Ihen
these scores are expressed as grade scores according to national norms,
the problem children vary from grade 3.0 to 5.8. Even the most advanoed
member of this group is retarded when compared with national norms.
For the non-problem group of the s ixth»-grade the mean raw score is
11
TABLE 2
A COMPARISON OP THE RESULTS OF THE METROPOLITM ACHIEVEMENT TEST
































1 Critical Ratio fo
the Difference
Between the Means
of the Raw Scores
2.4
2.7
30.9 and the standard deviation is 7.5. Her© we also find a variety of
achievement levels since two thirds of the pupils made raw scores ranging
from 23.4 to 38.4. Retardation is still seen but to a lesser extent than
in the case of the problem group. The achievement levels of this group
range from grade 4 for the most retarded to grade 6.4 for the most
accelerated.
The difference between the mean raw scores of the sixth-grade problem
and non-problem groups is 7.0. When further statistical procedures were
applied it was found that the critical ratio is 2.4. Although the difference
is in favor of the non-problem group it is less than 3 and therefore, does
IS
not indicate reliability.1
The results for the seventh-grade are similar to those of the sixth-
grade. The mean raw score for the problem group is 29.7 with a standard
deviation of 5.5. This indicates that approximately two-thirds of this
group made raw scores ranging from 24.2 to 35.2. The small standard
deviation indioates that the scores are more concentrated than in either of
the sixth-grade groups. Ihen considered in terms of national norms, the
pupils range from grade 4 to grade 6.3. It is interesting to note here
that the achievement of the most advanced member of the seventh-grade
problem group scored one point less than the most advanoed member of the
sixth-grade non-problem group.
The mean raw score of 38 and standard deviation of 9.5 indicate
that approximately two-thirds of the seventh-grade non-problem group
made scores ranging from 28.5 to 47.5. Very great variations of aehieve-
ment levels are seen in this group. The most retarded pupil is classified
as grade 4.5 and the most accelerated is 7.6.
The difference between the mean raw scores of the seventh-grade problem
and non-problem groups is 8.3 with a critical ratio of 2.7. Here again,
the difference is decidedly in favor of the non-problem group although
it is too small to indicate complete reliability.
However, Table 3 presents a slightly different picture. The grades
have been disregarded, and the children were simply grouped as problem and
non-problem children. Each group contains thirty pupils. The mean raw
1
Henry Edward Sarrett, Statistics in Psychology and Education
(Hew York, 1937), p. 215. "*"" " ~ —
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TABLE 3
A COMPARISON OF THE RESULTS OF THE METROPOLITAN ACHIEVEMENT TEST FOR






















score for problem group is 26.8 with a standard deviation of only 2.6, thus
indicating that the scores are greatly conoentrated. Greater variation is
found in the non-problem group where the mean raw score is 34.5 with a
standard deviation of 9.5»
The difference between the mean raw scores is 7.7. The critical
ratio is 4.2 indicating that the difference is reliably in favor of the
non-problem group.
Analysis of Sub-Tests. - The results of the achievement tests show
that all of the pupils are retarded. However, the most striking example
of retardation is seen in the ease of spelling. Even the best speller
of each grade failed to egual the national norm for spelling. The grades
range from 0 for both sixth- and seventh-grades to 6.7 for the best speller
in the seventh grade.
15
Intelligence. - Table 4 and Figure 2 show the results of the
Haggerty Intelligence Examination. Again the results are in favor of
the non-problem groups. The mean for the problem children of the sixth-
grade is 80 and the standard deviation is 13.7j thus indicating that
the I. Q.fs of practically two thirds of the group range from 66.3 to
93.7. The mean for the non-problem group is 95.2 with a standard
deviation of 15.9. Approximately two thirds of the pupils of this group
have I. Q.'s ranging from 79.3 to 111.
TABLE 4
I COMPARISON OP THE RESULTS OF THE HAGGERTY INTELLIGENCE EXAMINATION
































The difference between the mean I.Q.Asfor the sixth-grade groups is 15.2
17
with a oritioal ratio of 2.8. Although too small to be statistically
reliable, the difference is in favor of the non-problem group.
The problem seventh-grade children have a mean I* Q. of 85 and a
standard deviation of 13.1. Therefore, the I. Q.'s of approximately two
thirds of this group range from 71.9 to 98.1. The mean for the non-
problem group is 100 with a standard deviation of 20.3. The large standard
deviation indicates that the I. Q.'s of this group are less concentrated
than in either of the other groups. The I. Q.'s of approximately two
thirds of these children range from 79.7 to 120.3.
For the seventh-grade the difference between I. Q.'s is 15.0 with
a oritioal ratio of 2.2. The difference is too small to be reliable
but it is also in favor of the non-problem group.
Ihen Tables 2 and 4 are compared it may readily be noted that the
intelligence of the seventh-grade is superior to that of the sixth-grade
despite the faot that greater retardation is evidenced by the former grade.
As was done in the case of the achievement test, the children were
grouped simply as problem and non-problem children without regard for grade,
Table 5 shows that in this grouping the mean for the problem group is
83.6 with a standard deviation of 13.9 indicating that approximately two
thirds of the pupils have I. Q.'s ranging from 69.7 to 97.5. For the non-
problem group the mean is 97.7 and the standard deviation is 18.8. This
indicates that approximately two thirds of the pupils range from 78.9
to 116.5.
The difference between the I. Q.*s of the problem and non-problem
groups is 16.1. Ihen further statistical procedures were applied it was
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THE DISTRIBUTION OF THE I. Q.'S OF THE PROBLEM AND NON-PROBLEM





































Per cent average or above 33 1/3 66 1/3
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In Table 6 the I. Q.'s of the children have been distributed
according to Terman's classification. It seems significant to note
that only one-third of the problem group have I. Q.*s of 90 or above.
Personality. - According to the results of the personality
inventory, the difference between the two groups is less apparent.
Table 7 and Figure 3 show that the mean raw scores on the Asoendance-
Submission traits are 16.5 for the problem group and 16.7 for the non-
problem group.
The difference between the mean raw scores is only 0.2 with a.
critical ratio of 0.9. This indicates that the non-problem group is
slightly more inclined toward leadership, but the difference is too
small to be of statistical significance.
TABLE 7
A COMPARISON OF THE RESULTS OP SECTION I-ASCENDANCE-SUBMISSION TRAITS
OP THE PERSONALITY INVENTORY BY PINTNER FOR THE PROBLEM

























Charles E. Skinner, Educational Psychology (New York, 1941), p. 453,
ai
Table 8 and Figure 4 show the results of the introversion-extreversion
section of Pintner's personality inventory. The mean socre is 20.9 with
a standard deviation of 10,4 for the problem group. For the non-problem
group the mean is 21.3 with a standard deviation of 2«1. This differenoe
between the standard deviations of the two groups indicates wide vari
ations among the scores of the problem children as contrasted with the
highly concentrated scores of the non-problem group.
TABLE 8
A COMPARISON OF THE RESULTS OF SECTION II-INTROVERSION-EXTROVERSION
TRAITS OF THE PERSONALITY INVENTORY BY PINTNER FOR THE































Section three, dealing with emotional stability, is the only section
of the personality inventory in which the difference between the scores
of the two groups is noteworthy. Table 9 and Figure 5 show that the mean
raw score for the problem group is 21.9 Yfith a standard deviation of 8.2j
while the mean raw score for the non-problem group is 27.9 with a standard
deviation of 4.9. Her© again, there is a greater variation among the scores
of the problem children.
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TABLE 9
A COMPARISON OF THE RESULTS OF SECTION III-EMOTIOFAL STABILITY
TRAITS OF THE PERSONALITY INVENTORY BY PINTNER FOR THE






















The difference between the mean raw scores of the problem and non-
problem groups is 6.0 with a critical ratio of S.3. The statistically
reliable difference indicates that the non-problem children are more
emotionally stable than the problem children.
Correlation of Intelligence and Behavior Problems. - In each group
the correlation between intelligence and behavior problems is low. It is
lowest in the non-problem group of the sixth-grade and the problem group
of the seventh-grade where the coefficients are -.04 and +.06, respectively.
The problem group of the seventh-grade is the only group in which the
correlation is positive. This indicates that the pupils of this group
who have the highest I. Q.'s also have a slight tendency toward the
highest incidence of behavior problems. The other three groups present
a different picture sinoe the coefficients of correlation are negative.
This means that the children of these groups who have the highest I. Q.'s
have a slight tendency toward the lowest incidence of behavior problems.
25
Intelligence and Achievement. - The coefficients of correlation
between intelligence and achievement range from + .70 for the non-
problem group of the sixth-grade to +.84 for the non-problem group of
the seventh grade. These correlations are unusually high since the
relation between intelligence and achievement is usually about +.50.
However, these correlations indicate that there is a distinct tendency
for the brighter ohildren to comprehend the subject matter to whioh they
are exposed better than the dull ones.
Emotional Stability. - The correlation between intelligence and
emotional stability is moderately high. The coefficients of correlation
range from +.40 to +.54. This indicates that the more intelligent pupils
may be expected to be more emotionally stable also. It seems significant
to note that the coefficients of correlation were slightly higher for
the problem groups. Since the former group is older, the thought arises
that the difference in age should be considered as an influential factor
in the difference in emotional stability.
Achievement Quotients. - The correlation between I. Q.'s and achieve
ment quotients is negative for each group. The coefficients range from
-.05 to -.45. These coefficients substantiate the assumption made above-
that few of the pupils of either group are achieving to the fullest
capacity, but the greatest lag is found among the brighter ones.
1
Eobert A. Davis, Psychology of learning (New York, 1935), p. 45.
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Summary of Findings. - The findings of this study are listed as
follows?
1. The problem children are chronologically older than the non-
problem children.
2. The problem groups are oomposed of a larger percentage of boys
than girls.
3. Both groups are retarded when compared with national norms which
have been established as a result of standard achievement tests.
However, much greater retardation is evidenced by the problem
group.
4. The most unfavorable result of a sub-test was found in the low
scores made on spelling.
5. Two-thirds of the non-problem children have I. Q.'s of 90 or
above as compared with only one"-third of the problem group.
6. There is no significant difference between the problem and non-
problem groups as a result of the Ascendance-Submission and
Introversion-Extroversion-sections of the personality inventory.
However, the emotional stability of the non-problem group is
reliably superior to that of the problem group.
7. The correlation between I. Q. and behavior problems is low in
each of the groups and is negative in all groups except the
seventh-grade problem group.
8. There is a fairly high correlation between intelligence and
achievement.
9. There is a positive correlation between intelligence and
emotional stability.
10. The efforts of the brighter children are less in keeping with
their capacity than those of the duller children.
CHAPTER III
SUMMARY AID COICLTJSIONS
Stmmary. - The problem of this study was to compare the achievement,
intelligence quotients, and personality traits of thirty children of the
sixth-and seventh-grades who were rated as having problems of greatest
frequency with an equal number of children of these grades who were
rated as having problems of least frequency.
A behavior problem was defined as any activity that is disapproved
by a social group-home, school, or community. A child who manifests one
or more of these behavior patterns is a problem child.
The Haggerty-Olson-Wickman Behavior Rating Schedules, the Metropolitan
Achievement Test, The Haggerty Intelligence Examination, and-Aspects of
Personality by Rudolph Pintner and others were the tools used in collecting
the data. The subjects were sixty children of the sixth- and seventh-
grades of the Orange Street Elementary School, Fayetteville, Forth Carolina.
They were selected on the basis of the ratings assigned them by two of
their teachers in accordance with the Haggerty-Olson-Wiclsnan Behavior
Rating Schedules.
Conclusions. - The purposss of this study were stated in the fom of
five questions which have been answered as follows:
1» Ihich problems occurred at least once among the greatest number
of children? These problems were disinterest in school work, occurring
among more than ninety per cent of the children! unnecessary tardiness
and overactivity, occurring among more than fifty per cent of themj lying,
cheating, temper outbursts, and defiance to discipline, occurring among
more than one-third of themj and speeoh difficulties and truancy occurring
among more than one-fourth of them.
27
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2. Which ohildren are regarded as problem children? The twenty-
one boys and nine girls from the sixth-and seventh-grades who, in the
opinion of the raters, made the highest scores on the Haggerty-Olson-
Wiekman Behavior Rating Schedules were selected as the problem ohildren.
3. How does the scholastic achievement of the two groups compare!
These data present conclusive evidence that the problem children achieve
at a much slower pace than the non-problem children.
4. How do the I, Q.'s of the two groups oompare? Since only one-
third of the problem children had I» Q*s ©f 90 or above as compared with
two-thirds of the non-problem children, it may be concluded that th©
intelligence of the problem ohildren is deoidedly inferior to that of
the non-problem children.
5. How do the personality traits of the two groups comparef
According to the results of the personality inventory by Pintner and
his associates, there is no significant difference between the ascendance-
submission and introversion-extroversion traits of the two groups. The
statistically reliable difference between the emotional stability ratings
of the two groups indicates that the non-problem group is characterized
by greater emotional stability than the problem group.
The findings of this study are not very different from those of
similar studies. As a result of a study among 800 elementary school
children in a public school located in Minnesota, M. E. Haggerty1 found
that a much larger amount of undesirable behavior was recorded for overage
1
M. E. Haggerty, "The'Incidence"of Undesirable Behavior in Publio
School Children," Journal of Educational Research, XII (September, 1925),
p. 102. ' ~ ~~ " ~
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or retarded pupils than for normal or Tinder age pupils. He also found
that a gradual increase in behavior score is evident as the intelligence
quotient moves downward.
Louise May Snyder in a study of elementary school children of Jersey
City, New Jersey found that the mean I. Q. and the mean for the average
sohool grades were lower for the problem than for the non-problem children.
As a result of a study among a group of elementary school children
o
in Jordan and Weedsport, New York, Keys and Whiteside found that nervous
and emotional children display a strong and reliable tendency to average
more than a year retarded in age-grade standing.
Spencer and Nemzek in their comparative study of scholastic achieve
ment of disciplinary and non-disciplinary pupils found that non-disciplinary
pupils were superior to the disciplinary pupils in academic achievement*
Thus, from the results of this study and related studies, it seems
safe to predict that the teacher may expect to find less emotional
stability, less intellectual adequacy, greater scholastic retardation,
and more advanced chronological age among those children who present the
greatest number of behavior problems.
Implications. - These facts have many implications. It is possible
that the teacher, in her conscientious efforts to help the slow learners,
is neglecting her responsibility toward the brighter children. It is
Louise May Snyder, "The Problem Child in the Jersey City Schools,"
Journal of Educational Sociology, VII (February, 1934), p. 348.
2
If. Keys and C. H. TOxiteside, "The Relation of Nervous-Snotional
Stability to Educational Achievement," Journal of Educational Psychology,
XXI (January, 1930), pp. 429-41.
Leo J. Spencer and Claude E. Nemzek, "A Comparative Study of Two
Hundred Disciplinary and Two Hundred Non-Disciplinary Students at the
Poch Intermediate School, Detroit, Michigan," Journal of Social Psychology,
XII (iTovember, 1940), p. 245.
so
possible also that opportunities for enriching the curriculum are being
overlooked* The alert teacher will seek to "vitalize" the curriculum
by doing more of her teaching through hikes, in games, and on excursions.
Teachers might well ask themselves if they are helping to encourage
friendly relations by providing opportunities through which every child
may experience success or are they driving duller pupils to unsocial
behavior by forcing them to compete with their intellectually superior
classmates. The teacher might experience greater success by directing
her efforts toward building group consciousness. It is often a slow
process but a worthy objeotive.
The large number of overag® pupils seems to suggest that teabhers
are relying too greatly upon the part-time attendance officer to keep
the children in school. A far reaching program of adult education would
prove helpful in solving this problem. Many children become truant and
retarded because of their delinquent parents who constantly keep them out
of school for very insignificant reasons.
Teaohers would profit by re-examining their own routine. The teacher
who starts the school year with no definite plans, or distributes her
teaching materials in a confusing manner is creating a fertile atmosphere
for the development of anti-social behavior.
If behavior problems are to be reduced, principals must be more
sensitive to the needs of teachers since an unhappy, maladjusted teacher
may become one of the strongest forces in developing maladjustment among
the pupils committed to her care.
Certainly these facts present an inescapable challenge to the school
to re-examine its curriculum, its teaching and promotional procedures, its
environment, end all of its factors influencing learning with a hope of
helping not only the slow learner but the bright child to make a more
effective use of his time and ability.
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THE EDUCATIONAL AGES, THE MENTAL AGES, AND ACHIEVEMENT QUOTIENTS
OP THE SEVENTH GRADE NON-PROBLEM GROUP
Letters represent E. A. M. A. A.
pupils' names Yr. Mos. Yr.
A 13 1 15 9 83
B 13 0 14 7 89
C 11 8 14 6 80
D 12 4 15 5 80
E 11 8 14 1 82
F 11 4 13 8 82
G 10 7 12 0 90
H 11 3 13 5 83
I 12 3 12 3 100
J 10 4 11 0 87
K 9 11 10 8 93
L 10 7 11 5 96
M 10 9 10 5 97
N 10 8 10 11 98
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